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Abstract: According to Philippine historical records, Indigenous 

Peoples (IPs) have long experienced prejudice and limited 
educational possibilities. Education for the IPEd students not only 
affected the indigenous peoples themselves but also gave certain 
factors to the non-IPEd teachers that are teaching these IPEd 
students, specifically on the use of the language of instruction. This 
study applied qualitative methods in exploring the motivational 
factors influencing the language of instruction of non-IPEd 
teachers, centralizing their classroom experiences. An online 
survey and face-to-face interviews were supervised by 10 non-
IPEd teachers who are teaching IPEd learners in a sectarian 
institution. Responses were recorded and audio-taped for 
interpretation and analysis. The study focused on identifying the 
factors that affect the motivation of the language of instruction of 
non-IPEd teachers in educating IPEd learners as well as the 
perceived effect of the identified factors in educating IPEd 
learners is addressed in the study. Thus, the study showed its 
significance with regard to the identified findings that specified 
mainly the challenges experienced by non-IPEd teachers such as 
lack of pedagogical training and language barriers to deliver 
quality language instruction to IPEd learners. Thus, strategies 
proposed were identified as peer facilitation and language 
translation to enhance comprehension and foster a more inclusive 
environment. 
 

Keywords: cultural familiarity, indigenous people (IP), 
indigenous peoples education (IPEd), language of instruction, 
motivational factors. 

1. Introduction 
Philippine historical sources demonstrate that Indigenous 

Peoples (IPs) have long faced prejudice and limited educational 
opportunities. Some members of cultural minorities who can 
attend school face injustice due to the neo-colonial roots of the 
Philippine educational system [24]. With this, the United 
Nations Declaration on the Rights of Indigenous Peoples 
(UNDRIP) revitalized the research on the rights of Indigenous 
Peoples (IPs), addressing the extent, applicability, and 
implications of the Declaration on Indigenous rights for 
national law. The right of IPs/Indigenous Cultural Communities 
(ICCs) to education is emphasized in the Philippines. To ensure 
that vulnerable groups like the IPs could access education, 
numerous laws, statutes, and policies were created. The 
provision stated in Presidential Decree No. 1414 protects 
Indigenous Peoples who wish to be part of the Philippine  

 
society mainstream, at the same time it allows those who would  

maintain their culture and tradition to separate from the 
majority. This suggests that the Philippines is aware of the 
needs of its underprivileged populations and is formulating 
policies that address those needs, particularly concerning social 
rights, of which the right to education is one.  

According to the United Nations, over 90 countries in the 
world have indigenous communities, accounting for 6.2% of 
the global population. Research indicates that one reason for the 
lack of a comprehensive curriculum aligned with Indigenous 
people’s culture, history, and customs is the insufficient 
integration of these elements [1]. As suggested by [68], it is 
essential to incorporate the importance of Indigenous 
communities’ language, cultural arts, and other traditions into 
the education system to ensure they are passed down from one 
generation to the next. However, due to limited resources and 
funds, improvements to immersion programs and the 
curriculum are sidelined, leading to overlapping issues such as 
a lack of learning materials and difficulty in recruiting skilled 
Indigenous teachers [1]. 

In the context of the Philippines, a study conducted at Rizal 
Memorial Colleges, Inc. discussed a significant issue regarding 
the focus on language differences and how teachers teaching 
Indigenous People (IP) learners employ coping mechanisms. 
The study's major concern based on the result is the language 
differences among the learners which resulted in a critical 
impact on the educational gap, policy in language, and practice 
caused by three factors mainly the Indigenous People (IP) 
learners' gaps in learning, deficiency of respect, and guide 
resources or materials. Thus, recommendations were presented 
focusing on different teaching techniques and methods for 
Indigenous learners. The study also suggests that corresponding 
research should be conducted to acquire in-depth information 
based on actual classroom observation of the Indigenous 
teachers' language practices during the classroom discourses 
[71]. 

[20] found in his observation reports on the use of mother 
tongues in English language teaching specifically applying 
translanguaging practice mixing Chabacano (a Spanish creole), 
Tagalog, Tausug, and Cebuano Bisaya in the form of language 
use in the classroom. It was found that English teachers who 
employ translanguaging practice to discuss lessons, entertain 
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and affirm responses, attend to students' behavior, and express 
emotional aspects led to the rejection of biases in 
monolingualism. However, [26], in their study's results found 
that English language teaching in the classroom only partially 
obtain complex and diverse concepts of learners. In conclusion, 
English language teaching and learning favors an unbiased 
view of monolingualism and native-speaker norms. 

Domain of Inquiry: 
This qualitative study aims to explore the motivational 

factors of the language of instruction of non-IPEd teachers, with 
a focus on identifying the factors that affect the motivation of 
the language of instruction of non-IPEd teachers in educating 
IPEd learners and the perceived effects of the identified factors 
in educating IPEd learners. 

2. Review of Related Literature 

A. Indigenous People’s Education 
Educational inclusivity among Indigenous People has been 

in constant discussion in local and global settings in which the 
educational system should include an education rooted in 
cultural aspects catering to the specific needs of students from 
Indigenous groups [51]. The accomplishment of the 
implementation of Indigenous People's Education is based on 
several aspects such as teachers' knowledge, awareness of 
Indigenous learners' culture and tradition, the socioeconomic 
background of I.P. families, conduciveness of facilities, and the 
accessibility of resources. Before integrating the inclusion of 
educational policies for Indigenous people within the K to 12 
Basic Education Program, it is important to evaluate the 
different aspects tailored to propose classified pedagogical and 
content instruction [53]. 

To support the following findings, [79] claimed that the 
success of the implementation of the Indigenous Peoples 
Education (IPEd) program is based on the contributing factors 
particularly the support gained from the education stakeholders, 
development of learning materials, improvement of 
instructional design through constant evaluation and 
monitoring. Furthermore, according to [29], a primary strategy 
to positively incorporate Indigenous Knowledge Systems and 
Practices (IKSP) as part of mainstream education, schools, and 
local officials should modify the curriculum through 
localization to meet the needs of individuals who belong to an 
indigenous group connecting it in their local environment. 

B. Teaching Motivation 
The teacher is the driving force of the educational process 

having the control to act on changes and balance expectations 
between teaching and learning [67]. Teacher motivation is 
significant in the education process emphasizing the 
satisfaction teachers perceived to motivate learners. According 
to [55], teaching motivation is influenced by several factors 
regarding enthusiasm for the teaching process that positively 
affects student's learning outcomes. Thus, [41] emphasized that 
motivated teachers lead to effective teaching and learning in 
schools. 

However, while teacher motivation is derived from their 

intrinsic drive, there are perceived impediments in their 
motivation caused by stress, lack of autonomy, routine content, 
low self-efficacy, and stagnation of intellectual progress. 
Moreover, a lack of motivation among teachers due to the 
inevitable stress and compiled workload caused demotivation, 
and a decrease in teacher performance labels results in a decline 
in student performance, raising concern for teaching 
professionalism [74]. 

C. Language of Instruction in Teaching Learners with Diverse 
Backgrounds 

As a teacher, it is important to be mindful of the learners' 
cultural background which is a constant process encountered 
throughout teaching and learning [58], especially in 
determining the language of instruction used in a diverse 
classroom. According to [77] based on the questions raised 
during the observation of using primary language instruction, 
the development of the language of instruction is an ongoing 
process that needs to be guided when choosing to use the 
mother tongue and other languages for instruction in countries 
that has multicultural students or countries that has non-English 
speaking individuals. 

However, in the United States, a study focused on transitional 
bilingual education where students have diverse ethnicities, 
specifically Hispanic, African American, White, and others. 
The findings were identified based on the analysis of the claim 
that the quality of instruction proves more significant than the 
language of instruction. The efficacy of the two factors is 
identified by examining selected high-quality instructions, and 
the features of potential contexts in which instruction takes 
place. Furthermore, the results presented that although the 
features of language development are important to be 
established in various places, there are still limitations and 
further investigation concerning language instruction. 
1) Pedagogical Training 

Teacher training holds significance in valuing diverse 
educational contexts and managing complexity beyond the 
scope, specifically for diverse and inclusive environments. As 
stated by [16], the diversity competence of teachers is reflected 
in how one possesses knowledge and skills to embrace the 
characteristics and appreciate the diversity of an individual, 
group, and organization seeing their unique background or 
ability as their potential. In addition, the teacher understands 
and caters to diversity in the classroom setting based on the 
influence of personal and professional ethos. As supported by 
[35], the awareness of the variety and diversity of students in 
the classroom is built upon the teacher's intrapersonal 
understanding focused on having self-regulation, knowledge, 
reflection, thinking beyond one's thoughts, and the openness to 
communicate sharing observations and experiences to 
colleagues or the school administration.  

Upon identifying these challenges, teachers are preparing for 
possible conflicts and dilemmas that may occur when dealing 
with and exposed to the diversity of students [63]. Thus, the 
observed challenges are important as it is analyzed through 
reflection on the appropriate and flexible pedagogy 
implemented to cater to a conducive classroom for diverse 
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learners, which according to [43] is mainly aided by producing 
leveled lesson plans to address the needs of learners from 
different groups. 
2) Availability of Resources 

Teachers encounter challenges in developing the language 
learning proficiency of Indigenous learners as it corresponds to 
the teachers' language literacy in teaching Indigenous Peoples 
Education (IPEd) [8]. One of the factors that contribute to the 
challenges is the lack of availability of teaching resources and 
instructional materials for IPEd learners. Teaching IPEd 
learners needs profound support starting with enough teaching 
materials to establish quality instruction. Based on the findings 
of [78], it is challenging for teachers to teach lessons without a 
guide and instructional material specifically for IPEd learners. 

Teaching Indigenous children is similar yet distinct in 
teaching learners with diverse qualities. This was supported by 
[62], that teachers who experience insufficient preparation and 
resources to cater to the educational needs of intellectually 
disabled students can experience limitations on their ability and 
skills development. Although this is viewed as a deterrent 
aspect to the IPEd curriculum, [60] emphasized a solution to 
have a unified and coherent implementation of IPEd in the 
educational framework with such there should be a need to 
conduct extensive programs for teachers' training, impose 
collaborative platforms to reciprocate pedagogical methods, 
and construct significant teaching materials that are historically 
and culturally appropriate. 
3) Attitude Towards Diverse Learners 

Teachers' assertiveness towards an inclusive classroom is 
significant as it reflects their attitude in handling and accepting 
students with diverse backgrounds. Teachers' self-efficacy is 
substantial in offering a conducive learning environment 
resulting in the development of student learning [37]. However, 
a study conducted by [39] found that teachers experience a lack 
of confidence affecting their ability to manage the classroom 
and find appropriate sources in line with the needs of the 
students. Teachers' attitudes shape behavior and it is important 
to consider positive beliefs centered on content from diverse 
cultures valuable for the student's educational endeavors. This 
is supported by [22], who interpreted that teachers’ attitude is 
examined based on a group's confidence which is linked to their 
success. 

Teachers portray a crucial role in fostering students' 
academic success despite their diversity. That is why the 
teachers' way of interaction with their students should be 
considered thoroughly. According to [70], the motivation and 
course enjoyment of the students is affected but the teachers' 
attitude towards minority students. The way the teachers 
approach their job, specifically interacting with their students, 
impacts their performance in the classroom. In the culture of 
being in a diverse classroom setting, students are not at the same 
level in everything, however, to aid the disparity teachers 
improvise their teaching strategy to gain the trust and stimulate 
students' interest in learning [25]. Furthermore, to aid the 
deterrent effects of teacher attitude towards diverse learners it 
is important to create an inclusive classroom to make the 
students feel included, supported, and provided with the proper 

educational needs in relation to their culture and background. 
4) Teaching Experience 

Motivation is closely linked to a teacher’s personal and 
professional development [44]. Their current condition, skills, 
knowledge, and experiences influence their readiness to teach 
in the classroom. In a study by [40], it is mentioned that as 
teachers gain experience, they can most likely influence their 
students’ performance, in a supportive working environment. 
When teachers share responsibilities and are dedicated to 
collaborating, they often experience greater excitement and joy, 
particularly when teaching students from indigenous groups 
[62]. However, it was highlighted that when teachers have less 
experience with a group of students or with a subject area, it 
would be different from achieving greater improvement in their 
performance [40]. 

In teaching, motivation is the driving force that energizes and 
directs teaching behavior. Motivation also contributes to the 
increase in the quality of instruction and education [80]. A 
teacher’s eagerness and passion, influenced by teaching 
experience, can result in high motivation levels [7], allowing 
them to perform their tasks with confidence and effectively 
manage their classrooms. This is particularly relevant for non-
IPEd teachers working with IPEd learners. Hence, their 
constant encounters with IPEd learners in the classroom, 
supplement to their confidence in handling these particular 
learners’ needs especially when it comes to language 
instruction. 
5) Cultural Familiarity 

A teacher’s understanding of a student’s culture is vital in the 
educative process [27]. This is because a student's cultural 
background and experiences significantly influence their 
worldview and shape their identity as learners [81]. As the 
National Education Association (NEA) stated, cultural 
awareness means understanding one's culture, recognizing the 
culture of others, and appreciating the role of culture in 
education. [19] emphasizes that teachers should keep in mind 
that the student’s culture is significant. A culturally responsive 
classroom fosters strong connections among students which 
helps them develop a positive view of themselves and others 
[64]. [64] also mentioned in her study that a positive classroom 
atmosphere and improved teacher-student relationships 
enhance students’ self-esteem, as they feel safe and supported 
in a culturally responsive environment. 

Teachers have the responsibility to make their classes as 
engaging as possible especially since classrooms nowadays are 
getting more diverse. However, this would also be challenging 
if they are unfamiliar with their students' cultural backgrounds 
since they often grapple with creating supplementary learning 
activities fitting for a classroom of diverse learners [28]. 
Teachers would have to note that students of different cultural 
backgrounds like the ones who belong to an Indigenous group 
feel slightly disconnected from the rest of the students in their 
classroom since they do not share the same background, 
fascinations, and real-life encounters [4]. Consequently, the 
teachers’ cultural awareness is a bridge to making learning 
more satisfying and fulfilling for the students. 



Balbuena et al.  International Journal of Research in Engineering, Science and Management, VOL. 8, NO. 2, FEBRUARY 2025 68 

6) Teaching Preparedness 
When doing something, people need an ample amount of 

time to prepare to achieve success. This is true to teachers since 
they require a great deal of planning and preparation [47]. This 
preparation is not only relevant in outlining a lesson but also in 
the teaching process as teachers need to understand and 
integrate their students' cultural background, which can 
eventually enhance their participation in the learning outcomes. 
In Bandura’s (1977) social learning theory, the environment 
and individual's long-term interactions can have an impact on 
teachers' readiness to teach. 

Primarily, teachers’ preparedness is measured through their 
promptness, qualifications, skills, and knowledge that once they 
have these, they can successfully carry out their responsibilities 
in the classroom [82]. This does not only refer to their academic 
qualifications rather it also highlights their instructional 
expertise and their capacity to be attentive to a heterogeneous 
classroom environment [82]. Thus, [15] emphasizes the need to 
have improved programs that are focused on the enhancement 
of teachers' abilities to address the intricacies of a modern 
classroom. This is backed up by [23], as they mentioned that 
fairness in the classroom can be supported by professional 
development programs which provide teachers an opportunity 
to recognize and address each student's needs and strengths. 
These programs build teachers' confidence and readiness, 
which raises the possibility that they will use differentiated 
instruction to cater every student’s needs. 
7) Teaching Strategies 

Most indigenous students, like in Australia, are struggling to 
keep up with their non-indigenous classmates in the learning 
process since they feel inferior from most of them (Dillon et al., 
2020). One way of encouraging them to actively participate in 
the learning process is through quality teaching that is 
accompanied with practical and efficient pedagogical 
approaches [30]. Moreover, the usage of good teaching 
strategies strengthens teachers' self-image which subsequently 
results in productive educational strategies [69]. Though, due to 
the lack of research relating to the effective strategies in 
teaching indigenous students, this created a big impact on 
teachers' motivation particularly for non-IPEd teachers. 

In research conducted by [30], three indigenous teaching 
strategies were investigated namely integrative teaching, 
communicative linking, and culture sharing. The findings 
demonstrate the value of using student-centered teaching 
techniques to improve the learning of indigenous students. On 
the one hand, teacher-centered teaching practices are more 
advantageous in building teachers' self-esteem and confidence 
in teaching Indigenous students [30]. Thus, the awareness and 
exposure to multiple strategies would be beneficial for the 
students’ participation and teachers’ motivation. 

3. Methodology 

A. Research Design 
This study applied a qualitative design to identify the 

motivational factors that influence the language of instruction 
among non-IPEd teachers. The data gathered were determined 

by a naturalistic interpretation of the participants' experiences 
of certain occurrences with the adaption of the qualitative 
technique. This approach enabled the researchers to go through 
an iterative process of determining how concepts and evidence 
from earlier situations relate to one another, as well as the 
factors that affected the persons involved. Thus, this study 
incorporated a phenomenological approach as it deals with 
understanding the experiences of non-IPEd teachers and how 
the motivation of non-IPEd teachers' language of instruction 
was affected by their exposure to teaching IPEd learners. 

B. Research Instrument 
This study employed an open-ended interview guide through 

in-person and online interviews via Facebook Messenger and 
Google Meet to gather responses from the participants. The 
researcher-made interview guide was composed of open-ended 
questions employed for detailed and personalized responses. 
Subsequently, an in-depth interview with the participants was 
conducted to gain their authentic perspective on the issue. In the 
analysis stage, a thematic analysis was adapted to categorize the 
respondents' answers to determine the different practical and 
deterrent factors aligned with their experiences. The open-
ended questions were anchored to the objective of this study, 
which is to explore the motivational factors of non-IPEd 
teachers’ language of instruction in teaching IPEd learners, and 
the teacher’s perception of the effects of the factors in educating 
IPEd learners. 

C. Research Participant and Environment 
This study comprised of 10 non-IPEd teachers with 

experience teaching IPEd learners in a sectarian private school. 
The selection of the participants was based on purposive 
sampling. Purposive sampling is a kind of non-probability 
sampling where participants were chosen according to 
predetermined standards about their interest in and 
compatibility with the study's topic. The researchers applied 
inclusion and exclusion criteria, selecting the participants who 
have completed at least a year of experience at the identified 
locale of the study. Moreover, the participants were chosen 
based on their experience with language instruction in teaching 
IPEd learners and the difficulties they encountered which 
affected their motivation. The researchers utilized the data 
saturation approach to determine the sufficiency of the data 
collected from the participants. Thus, the selected participants’ 
experiences were beneficial for the data collection considering 
the aim of the study to explore the motivational factors 
influencing the language of instruction among non-IPEd 
teachers. 

D. Data Gathering Procedure 
The researchers prepared a researcher-made interview guide 

composed of open-ended questions aligned to the study's 
objectives that served as a guide for the semi-structured 
interview conducted online or in-person depending on the 
availability of the respondents. A total of 10 non-IPEd teachers 
from a sectarian private school were selected following the 
inclusion and exclusion criteria of purposive sampling 
specifying that the participants have experience teaching IPEd 
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learners. Furthermore, the researchers prepared an informed 
consent and a letter of approval to abide by the ethical 
considerations. After the researchers ensured that the 
respondents gave consent to participate, they were provided 
with a link or a message on Facebook Messenger or Google 
Meet specifying the agreed time and place convenient to the 
participant. During the interview, the participants’ responses 
were recorded or audio-taped for the analysis and transcription 
of the data, and the interpretation of the results. Subsequently, 
the gathered data from the interview undergo an in-depth 
analysis through narrative transcription interpretation of the 
results. The findings was presented by adapting the Reflexive 
Thematic Analysis with a process following the raw extraction 
of codes, categories, and themes highlighted in the participants' 
answers. The interpreted results justified the motivational 
factors influencing the language of instruction of non-IPEd 
teachers toward their IPEd learners. 

E. Data Analysis 
Data analysis was thoroughly supervised along with the data 

collection and extensive interpretations of the data collected. 
Braun and Clark’s reflexive thematic analysis [10] was adapted 
for the qualitative interpretation of the data gathered. Reflexive 
thematic analysis is a conceptually flexible and generally 
accessible interpretative method for analyzing qualitative data 
that makes it easier to find and analyze patterns or themes 
within a given set of data [12]. Before acquiring the results, the 
researchers followed five phases of thematic analysis starting 
by familiarizing the data collected to analyze the in-depth 
relevance of the content [14]. Followed by, focus reading the 
transcripts to generate the initial codes. After several readings 
of the data, the researchers then identified common patterns and 
relationships to acquire a theme that relates to the research 
question. Moreover, it is important to review the identified 
themes for refinement to ensure internal and external 
homogeneity. Lastly, the themes must be defined and specified 
by giving a label to ensure their significance to the objective of 
the study it supports and to avoid overlapping between similar 
themes. 

F. Ethical Considerations 
This study adhered to the appropriate ethical principles for 

the collection of data from the participants. Ethics is frequently 
viewed by qualitative researchers as the main characteristic 
between the researcher and the subject of the study. When 
conducting a qualitative research investigation, researchers 
need to follow ethical guidelines that cover things like 
participant autonomy, privacy and secrecy, anonymity, and the 
right to leave the study at any time [52]. In this study, it is the 
autonomy of the participants whether to decline or accept the 
consent in undertaking the interview. The researchers contacted 
the participants online for permission to participate in the study. 
All respondents were provided with informed consent 
explaining the objectives of undertaking such a study. The 
researchers adopt the utilization of informed consent to conduct 
a formal agreement with the participants and to protect their 
identity by providing them with adequate information about 

their potential role in contributing data to the  
study. The researchers ensured the privacy and 

confidentiality of the data collected from the participants to 
protect their identity and personal background. 

4. Results and Discussion 

A. Factors that Affect the Motivation of the Language of 
Instruction of Non-Iped Teachers in Educating IPED Learners 

Theme 1: No Pedagogical Training Related to IPEd 
Learners  

This item addresses whether the non-IPEd teachers have 
received training related to IPEd or diverse learners on 
pedagogical adaptability in terms of the language of instruction. 
The result showed that none of the teachers received any 
valuable training before being assigned the task of teaching 
IPEd learners. A respondent emphasized that there was no 
training available for teaching these learners, despite having 
years of teaching experience. 

"No, I haven't gone through any training related to IPEd." 
(P6)  

"No, for my 32 years in teaching, I haven't had training on 
how to teach this group of students." (P10) 

The results revealed that teachers who were not new to 
teaching had undergone different seminars but concluded that 
they lacked exposure to Indigenous People's Education (IPEd). 
Moreover, this situation becomes apparent for new teachers 
who have been exposed to the new curriculum but do not have 
any background in handling diverse learners, especially those 
who belong to the minority group. [53], claimed that there is an 
existing education policy that integrates the inclusion of 
Indigenous people in the K to 12 Basic Education Program 
which brings a transformation of educational strategies. 
However, there is a need to identify the aspects of implementing 
this policy where it is a challenge for the teachers gathered 
based on the obstacles, strategies, and student learning 
encountered. The situation uncovered the gaps in the provision 
of appropriate pedagogy for IPEd learners centering on 
appropriate teacher training which implies that it is essential 
especially when it comes to the improvement of the pedagogical 
process. 

Theme 2: Audio-Visual Presentation  
According to some teachers, IPEd learners can grasp the 

material better when the lessons are incorporated with audio-
visual aids, which can also enhance their understanding. 
Another teacher also emphasized that the use of videos can also 
support the teachers in the instructional process. However, one 
teacher highlighted how the resources may be beneficial for 
other learners, they may not be suitable for IPEd learners, as 
most of these materials are in English. 

"It's really effective because it will somehow (help) aid 
instruction. with the help of visual materials such as 
presentations, it leads them in learning better." (P7) 

"We have resources available because it also aids in the 
teaching process especially when there are videos." (P4) 

"It's effective to the class, but for the learners, IPEd, it's not. 
Knowing that the text usually is more in English than, let's say, 
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using picture." (P6) 
In accordance with the findings, the use of audio-visual 

presentation serves as an aid to the teachers' language of 
instruction towards IPEd learners. Teachers are motivated to 
utilize visual materials in their lessons as they see that IPEd 
learners easily grasp the context of the topic. Based on the study 
of [48], audio-visual aids stimulate students' ability to use their 
active vocabulary. However, teachers find using English text in 
the visual presentation a deterrent effect as IPEd learners lack 
language comprehension. Furthermore, this serves as a gap as 
teachers experience limitations on their instructional abilities 
and skills in preparing for resources to support the student's 
needs [62]. 

Theme 3: Conflict of Language of Instruction  
Teachers were asked to identify any differences in their 

language of instruction for these learners, particularly regarding 
the type of materials used in class. According to the teachers, 
IPEd learners were only familiar with Filipino, so they used 
English for non-IPEd learners, while using Filipino for IPEd 
learners. This difficulty understanding English hinders these 
learners from accomplishing academic tasks since they lack a 
clear understanding of this language. One teacher also 
highlighted that even contextualizing or translating does not aid 
in their comprehension of the language of instruction. 

"Using English language, for the non-IPEd students, but for 
the non-IPEd learners, they really do not understand." (P1) 

"I asked them if they can understand Bisaya or any other 
language, but their answer is they can only understand Tagalog 
or Filipino." (P4) 

"It's difficult to grasp for the IPEd learners. Even if you 
contextualize or translate something, they still have low grades. 
They have difficulty understanding." (P6) 

The study found that teachers have been experiencing 
difficulties with the language used for instruction to non-IPEd 
and IPEd learners. Moreover, this affects the teachers' 
motivation because they do not know the student's first 
language [75]. In a situation presented by [66], this was caused 
by not having the exposure and the opportunity for the IPEd 
students to practice the language used at school which impacts 
their language acquisition. Difficulties in the language of 
instruction experienced by non-IPEd teachers, thus negatively 
affect student learning. Teachers' complexities in 
communicating with students without a good command of the 
second language should be supported [42]. 

Theme 4: Adjustment to Student's Pace and Comprehension  
Most teachers acknowledged that their students have 

different learning pace, particularly the IPEd learners. 
Therefore, one helpful approach is to modify the language of 
instruction delivery on the learners' comprehension abilities. As 
one teacher noted, failure to adjust to the learners' pace can 
result in a learning gap, underscoring the importance of 
understanding the individual needs of the learners. 

"I know that my students have different pace in their studies. 
There are fast learners, slow learners, and non-learners." (P2) 

“If the teacher would not be willing to do something in order 
for them to learn better, then there would be a gap in learning. 
So, the attitude towards adjusting your pedagogy, instruction, 

and delivery of the lesson is really important." (P7) 
Results were found that the teachers' language of instruction 

should be modified based on the student's level of 
comprehension and learning. As such, teachers have observed 
that students have different learning paces, especially between 
the regular students and IPEd learners, and if teachers do not do 
something to address this matter, it would affect specifically 
those students who are in the minority group. Teachers should 
have self-efficacy to enhance students' learning to establish a 
positive learning environment [37]. Moreover, teachers should 
improvise on strategies to alleviate the existing disparity of 
student’s comprehension levels in the classroom [25]. 

Theme 5: Idea and Knowledge Expansion in Handling 
Diverse Students  

Most teachers viewed it as a learning opportunity that helped 
them engage more effectively with their students. They 
highlighted that stepping out of their comfort zones allowed 
them to embrace new strategies and approaches in their 
instructional methods. In addition, most teachers also 
highlighted the importance of creating an inclusive classroom 
and developing learning materials that can accommodate all 
types of learners. 

"It somehow allows me to try new things or to get out from 
(of) my comfort zone to deliver more from what is expected of 
me because this task is really challenging and handling diverse 
students is really challenging." (P4) 

"I always have to tap myself that inclusivity is important in 
the classroom setting. Even though this is my first time handling 
IPEd learners, I always hear about inclusivity, especially in 
curriculum and classroom management." (P7) 

"It has greatly affected in a sense that these students have 
different backgrounds, so I have to prepare possible learning 
styles to cater to their needs that also would align to their 
behavior." (P9) 

In some cases, teachers find themselves teaching learners 
with different cultural backgrounds. The findings presented the 
perspectives of the teachers about how handling diverse 
learners becomes an opportunity to expand their ideas and 
knowledge on the effective language instruction strategy to 
apply. Teachers' way of dealing with diverse learners in the 
classroom translates to having a flexible attitude and practices. 
Teachers with openness to cultural diversity would gain great 
comfort and professional satisfaction [11]; [31]; [56]. 

Theme 6: Structured Adaptation of Diverse Learners  
The results of this item showed that years of teaching 

experience are a great factor for them in handling lessons to 
IPEd learners. Six (6) of the participants mentioned that their 
teaching for a long time has helped them in the preparation of 
the language of instruction delivery with IPEd learners. A 
teacher considered the IPEd students as similar to the regular 
students who didn’t have the basic skills and knowledge of the 
language the teacher was using, and the teacher was ready to 
adjust how to teach these IPEd students. The respondents 
emphasized that the longer years they have been exposed to 
students with different attitudes and diverse backgrounds have 
added to their knowledge in dealing with IPEd learners. It also 
made the teachers prepare more and be able to open more to the 
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IPEd students in a way that they became more patient especially 
in teaching the IPEd learners because they have been immersed 
in teaching students with different backgrounds in different 
generations. 

"If you have longer experience in teaching with diverse 
backgrounds, you'll surely have enough knowledge in dealing 
with the IPEd learners." (P9) 

"Teaching for a long time, I think I am ready to adjust the 
way how to teach these IPEd students." (P1) 

"I have been teaching for quite a long period of time because 
I was exposed to the different attitudes of the students. That's 
why I became more patient and more open-minded, especially 
in teaching students in different generations and 
backgrounds."(P10) 

As implied by the results of the study, the years of experience 
of a teacher is a significant aspect by which they have 
established pedagogical skills and knowledge in educating 
diverse learners. It is advantageous for teachers with longer 
years of pedagogical exposure to have a motivational 
foundation of their eagerness and passion [7] to effectively 
perform their tasks and manage a classroom with diverse 
learners. Hence, novice teachers have insufficient preparation 
for the demands of classrooms with diverse learners. As such, 
impediments were identified concerning the need for teachers 
to experience localizing instruction and to focus on highlighting 
resources that introduce the culture of the diverse learners [54]. 

Theme 7: Awareness of Word Usage and Meaning  
In this study, the findings revealed that when giving 

instruction, teachers must exercise discretion in word choice, 
especially when working with students whose cultural and 
linguistic backgrounds are markedly different from their own. 
Teachers emphasized the significance of using appropriate 
wording to avoid confusion or unintentional humor, which 
could disrupt the learning process. They explained that they 
frequently had to halt and clarify the meanings of words or 
phrases to ensure that the learners understood the intended 
message. They also found that actively speaking with learners 
about their understanding of specific terms helped bridge the 
gap between the language used in instruction and the student's 
cultural and linguistic backgrounds. This technique not only 
improved communication but also showed respect for the 
learners' cultural identities. 

"There are terms that are a bit... Your word is bastos. For 
example, there is a time that they laugh.” (P6) 

"There were instances that the words I utter using my mother 
tongue has different meaning to the learners." (P9)  

"Because there are some words especially in different 
regions in the Philippines there are some words that the 
meaning are not good. So that's why I always consult the 
students." (P10) 

It is crucial for teachers to have a sense of awareness when it 
comes to their use of words and the denotative interpretation of 
their meaning. The results showed that teachers are specifically 
monitoring the words used in the classroom with keen 
observation of the semantic aspect or its contextual meaning. It  
is important for teachers to be aware of the word usage and its 
sensitive impact on IPEd learners. An individual should possess 

an understanding of descriptive expression and identify the 
usage of words based on their functions. Furthermore, teachers 
can grasp the language of instruction in delivering lessons or 
communicating with the students. 

B. Non-IPEd Teachers Perceive the Effect of the Identified 
Factors in Educating IPED Learners 

Theme 8: Language Translation Strategies  
Commonly, teachers struggle with enhancing learners' 

reading comprehension, enhancing writing skills, and 
contextualizing the content of the lessons. As an aid, 
pedagogical strategies in language teaching are applied 
specifically focused on the competence of IPEd learners to 
become multiliterate in using their Mother Tongue, Filipino, 
and English to understand the multifaceted communication 
applied in the globalized world. In light of the language 
principles applied in teaching IPEd learners, teachers applied 
language translation strategies focusing on using English to 
expose the learners to a specific language at the same time 
translating the language to their Mother Tongue to aid their 
comprehension. 

"Used Filipino or Bisaya translation strategies for the 
students." (P1) 

"Yes, translation. From English to Bisaya or English to 
Filipino." (P6) 

"Sometimes, I use translation in class because there are 
Filipino words that they aren't familiar with." (P9) 

Language translation strategy is commonly applied by non-
IPEd teachers based on the results identified in the aspect of 
teaching strategies. Translating language involves the 
utilization of other languages and word replacement to 
comprehend complex text. This is supported by [59], who stated 
that translation is an effective tool for teachers to guide learners 
to comprehend foreign words and openly express ideas in the 
language acquired. Hence, a study by [6] presented that lack of 
vocabulary is the main cause of difficulties experienced by 
learners in language translation. Language translation relates to 
an understanding of different aspects of human beings and 
cultures through the use of different languages. 

Theme 9: Peer-Facilitation  
Results revealed that non-IPEd teachers also used 

collaborative activities with the students to aid in the language 
comprehension of the IPEd learners. In realizing peer 
collaboration, teachers paired the IPEd students with their non-
IPEd classmates who were performing well in the specific 
subject. Considering that the IPEd students have lesser class 
involvement, the teachers asked the non-IPEd learners to be 
their tutors, especially in helping them instill an understanding 
of the subject matter using the language of instruction used by 
the teacher. In this case, the non-IPEd students who work with 
the IPEd students also use translation strategies to help their 
classmates. They were able to guide these IPEd learners in 
answering questions and doing work targeting the language of 
instruction used by the teacher. In this way, inclusive and 
collaborative learning happens. 

"I really ask their seatmates to help them." (P1) 
"I always make sure that they're paired with the fast learners 
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so they can get a good score." (P2) 
"During activities, yes. I always ask the non-IPEd learners 

to help them, to guide them, and to answer their questions if 
they have any." (P4) 

"Also, our learners who are academically good are 
requested to be tutors or help out in helping them understand 
the lesson. Especially if the concept is really difficult to grasp." 
(P10) 

"Because if I were to compare their behavior from the person 
I teach, I thought that up to now, there's really an improvement. 
Especially when they are tasked to be with their partners." (P4) 

The findings identified that teachers employed peer 
facilitation as an approach where regular students are 
encouraged to support the IPEd learners. A supportive 
environment is enriched through developed classroom norms 
through peer dialogue [72]. The disparity in the classroom  

setting is diminished and develops recognition of diversity 
focusing on the varied distinctions [9] of learners with 
individual differences. Thus, promoting a peer facilitation 
strategy eliminates the limitations experienced by 
disadvantaged students in participating and thriving in their 
skills [46]. 

Theme 10: Language Comprehension  
This item examined how non-IPEd teachers' language-of-

instruction practices affected the learning environments of IPEd 
students. Teachers were specifically questioned about whether 
their methods significantly affected the academic achievement 
and general educational experience of IPEd learners. The 
findings showed that these environments for learners have 
improved. This improvement was attributed to the fact that 
when teaching was given in their native tongue or dialect, they 
were better able to comprehend certain topics, filling in 
comprehension gaps and promoting deeper learning. 
Furthermore, hands-on activities were vital to their 
development since they helped IPEd learners follow 
instructions more successfully with the help of their non-IPEd 
classmates. This collaborative approach fostered a feeling of 
inclusivity and connection in the classroom. The IPEd learners 
experienced a more encouraging and favorable learning 
environment as a result of feeling like they belonged to the 
group. Translation and peer facilitation enhanced the learning 
experience of IPEd learners. Teachers observed that such 
strategies helped learners gradually grasp the ideas being 
taught, even when there were apparent language obstacles. In 
this way, inclusive and collaborative learning happens. 

"It actually made the environment of learning more 
conducive for them because they did not feel like aliens 
anymore. They could understand what the teacher was talking." 
(P3) 

"It can help in a way that the IPEd learners can understand 
a particular concept by using their own dialect or language. 
And also, maybe like, in solving, they know how to solve 
something,  

especially in physics. If ever, they can help manually. if they 
get (a) hands-on. It's just that it takes time." (P6) 

"I think that the strategies I used are helpful to the students 
since they can mostly understand the language I use." (P9) 

The results implied that the applied strategies of teachers in 
their language of instruction positively impact learners as there 
is existing proof of development in their language 
comprehension. Learners with language comprehension 
difficulties improved their skills through repetition, practice, 
and imitation of language use [65]. Moreover, learners develop 
a cognitive strategy of making adjustments in the classroom to 
develop their language comprehension in accordance with their 
learning style and awareness of applying self-regulated learning 
which is a motivating factor for teachers in their language 
instruction applied to guide learners with diverse language 
backgrounds. 

5. Conclusion and Recommendations 
The teacher's motivation in teaching is an important element 

which influences the overall teaching and learning process. The 
language of instruction of non-IPEd teachers is believed to be 
affected by factors like pedagogical training, availability of 
resources, attitude towards diverse learners, teaching 
experience, and cultural familiarity. This study highlights the 
significant challenges that these non-IPEd teachers are facing 
in delivering the quality of instruction to IPEd learners. 
However, the findings reveal how the lack of pedagogical 
training affects the level of preparedness and motivation of the 
teacher to engage in diverse learners. Moreover, there is a 
noticeable focus on how language barriers affect the language 
used in the language of instruction delivery, which 
consequently makes it more difficult for IPEd learners to 
understand. Even with these challenges, it is also substantial to 
recognize the patience and adaptability of these teachers by 
employing various strategies like peer facilitation and language  
translation, to enhance comprehension and foster a more 
inclusive environment. This research is based solely on 
qualitative research methods and does not rely on statistical 
findings. Thus, to address these specified challenges, it is 
recommended to provide after-class intervention to IPEd 
students for supplementary support in terms of understanding 
the lesson content that is at par with the student’s level of 
language comprehension. Furthermore, it is also advised for 
schools to provide teacher orientation on the IPEd student’s 
cultural background, and come up with professional 
development programs that are centered on the language of 
instruction delivery for non-IPEd teachers. To assess the 
effectiveness and to ensure a more inclusive education, hence a 
modification in the curriculum is also recommended. 
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