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Abstract: The study assessed the level of competencies of TLE 

teachers in the Province of Batangas relative to their instructional 

performance in accordance with prescribed TESDA regulations. 

It determined the teachers’ profile and their extent of 

manifestation of competencies along the areas of TLE. It also 

measured the teachers’ level of competencies in content 

knowledge, methods, classroom management, ICT integration and 

evaluation. The descriptive design was used, with a research-made 

questionnaire as main data gathering instrument. Interviews and 

FGD’s were conducted to substantiate key findings. Results 

revealed that teachers greatly manifest competencies in Home 

Economics and Industrial Arts, while they moderately manifest 

competencies in Agri-Fishery Arts and ICT. Teachers are 

generally very competent in terms of knowledge content, use of 

strategies and methods, classroom management, integration of 

ICT, and assessment and evaluation. Further, teachers need to 

strengthen their skills in applying a range of teaching strategies. 

They also need to attend more TLE-focused trainings and improve 

their ICT skills for lesson integration. As a result of the findings, a 

competency management program was developed to enhance the 

level of competencies of TLE teachers in the Province of Batangas. 

 

Keywords: Competency management program, level of 

competencies, technical skills, technology, livelihood education. 

1. Introduction 

In any professional field, the basic pre-requisite for 

recruitment and promotion is competence, or the combination 

of basic skills, knowledge, and attitude of an individual. It 

involves the acquired knowledge, exerted effort, and 

professional experience all of which facilitate task completion. 

(Nijveldt, at al., 2001). Main and Hammond (2008) contend that 

competency also encompasses personal characteristics which, 

when owned and used, lead to completion of task or position. 

In school, competencies strengthen one another and start with 

the basic then move on to the advanced levels as learning 

progresses. (Council on Education for Public Health, 2006). 

In the professional world of teaching, a teacher’s competency 

comprises of personal, professional, and social aspects. This 

includes teaching, as an expert in the subject and in theories 

related to teaching and learning, as well as in managing learning 

processes and adapting oneself in the community (Klassen & 

Chiu, 2010). Teacher education institutions in many parts of the  

 

world explore ways of using competencies to assist the 

professional development of teachers without undermining the 

quality of instruction. Pre-service education programs that 

teachers usually undergo do not guarantee competence that 

would meet the demands of development. Thus, it becomes 

imperative that schools continue to examine and reinforce the 

initial and ongoing formation of teachers to make them more 

effective and competent. 

Educators, play a great role in training and preparing the 

youth for the country to become competitive in the 21 centuries. 

They are considered the most important resources in an 

educational system. They bring organization to life, make it 

work, and give its distinctive character. The quality of an 

educational institution to a great extent depends on the 

excellence and competency of its faculty. Hence, teacher 

competency should be ensured, especially in subject areas that 

have a direct relevance and impact to society, such as 

Technology and Livelihood Education. 

Technology and Livelihood Education is one of the subjects 

in the Enhanced Basic Education Curriculum of the Department 

of Education (DepEd). This subject teaches competencies to 

students that are very useful in everyday living. To highlight its 

worth in the K-12 Basic Education Program (BEP), the DepEd 

has formed a Technical Vocational unit in the Bureau of 

Secondary Education. For them, this unit needs strengthening 

as one of the three key strands that will prepare high school 

graduates by arming them with skills for employment. 

The main goal of teaching technical and vocational education 

in the K to 12 Basic Education Program is to prepare students 

for the world of work through the acquisition of theoretical and 

practical skills. The students are expected to be equipped with 

the necessary knowledge within their trades in order to face the 

challenges of the labor market.  

In view of the above, the K-12 program trains students to join 

the workforce, as one of its key mandates. The TLE or 

technological livelihood education subjects in junior high 

school or JHS follow the rules of the Technical Education and 

Skills Development Authority or TESDA. This will allow the 

students to earn a national certification (NC) required by the 

industry, which students can eventually get once they enter 
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senior high school. 

Each TLE subject in Grades 7 and 8 is exploratory in nature. 

This means that each student has the chance to explore the 

following four main courses of TLE. Agri-Fishery Arts, Home 

Economics, Information and Communications Technology 

(ICT), and Industrial Arts. Students can choose a maximum of 

four TLE mini courses in Grade 7 and another four in Grade 8 

whichever the school offers per locality’s needs and school 

assets. In Grades 7 and 8, the student does not yet earn a 

Certificate of Competency (COC). The exploratory courses are 

a prelude to earning a COC in Grade 9 and an NC I/II in 10th 

grade. 

In Grade 9, the student chooses one course to focus on from 

among the exploratory courses chosen in 7th and 8th grades. 

Under this level, the student can earn a COC. In Grade 10, the 

student pursues the TLE specialization course chosen in 9th 

grade. This allows the student to get at least an NC Level I or II 

(NC I or II) based on the TLE course chosen. 

Incoming Grade 11 students will study core compulsory 

subjects and a required specialty. They can choose from the 

three main tracks: Academic, Technical–Vocational-

Livelihood (TVL), and Sports and Arts. If the students pick the 

TVL track as specialty in senior high school, they will continue 

the TLE course they studied in 9th and 10th grades. This will 

allow them to earn NC II that they can use as credentials in 

applying for a job if they want to work after SHS graduation. 

Yet, if the students will study further, they can pursue the TVL 

track and earn a bachelor’s degree in a related field. 

Despite this well-designed program, a lot of challenges have 

been taking place in the global academic arena including TVET 

institutions, which has resulted in the need for continuous 

learning and updating competencies of TVET teachers across 

all ages (Ali, 2015). Therefore, developing country in the world 

need to have competent teachers by ensuring that effective 

education, training, and preparation are in place. In order to be 

among the world players, institutions need to provide 

competent teachers with new and advanced skills so that they 

could meet the challenges of real time in their respective 

institutions or workplace (Salleh, Sulaiman & Frederiksen, 

2014). One of these challenges is the apparent gap between 

what is learned in school and what is needed in the industry.  

The existing technical skills gap between the students of 

technical and vocational education and the industry has become 

a major concern by parents, business leaders, and educators in 

the country. Employers have continually expressed their 

concern over the present graduates of technical and vocational 

education programs for their lack of relevant skills required for 

employment. Therefore, the technical teachers who are 

responsible for the education, training, and preparation of 

students for skills acquisition have to address the issues in the 

cause of delivering their duties. 

Indeed, the prospect of competent TVET teachers will bring 

about the needed manpower development in related fields of 

science and technology and will advance career opportunities 

by producing competent workforce who will drive dynamic 

economic growth and development (Njati, 2016). Therefore, it 

could be argued that the competent TVET teacher means a 

teacher with sufficiency of skills, knowledge, and attitude or 

behavior. By extension these attributes can be regarded as 

competencies that teachers need to achieve academic outcomes. 

It is for these reasons that the researcher is motivated to 

conduct this study to assess the level of competency of TLE 

teachers and to develop a competency management program 

that will optimize their competencies in the delivery of 

instruction especially in teaching specialization subjects. It is 

hoped that this provides a direct contribution that would help 

bridge the skills gap and enhance the competency of teachers 

towards optimum development. 

2. Objectives 

This study assessed the level of competency of Technology 

and Livelihood Education teachers in the Province of Batangas 

relative to their instructional performance in accordance with 

the prescribed TESDA regulations. Specifically, it aimed to 

accomplish the following: 

1. Describe the personal and professional characteristics of 

TLE teachers in terms of: 

1.1 age; 

1.2 sex; 

1.3 area of specialization; 

1.4 number of years teaching; 

1.5 highest educational attainment; 

1.6 seminars and trainings attended and; 

1.7 number of completed and presented researches 

2. Determine the level of manifestation of competencies 

along the four areas of TLE, namely: 

2.1 Home Economics; 

2.2 Industrial Arts; 

2.3 Information and Communications Technology, and; 

2.4 Agri-Fishery Arts 

3. Measure the level of competencies of TLE teachers in 

terms of: 

3.1 knowledge of content within and across curriculum 

teaching areas; 

3.2 strategies and methods; 

3.3 classroom management; 

3.4 integration of ICT and; 

3.5 assessment and evaluation. 

4. Show whether there is a significant relationship between 

the level of competencies of TLE teachers and their profile 

variables.  

5. Identify the competency needs of TLE teachers. 

6. Develop a competency management program for TLE 

teachers. 

3. Methods 

The study used the descriptive method of research as it aimed 

to assess the level of competencies of TLE teachers in the 

Province of Batangas. According to Frankel (2010), descriptive 

research involves looking into the present situation and 

describing it using quantitative measurements. This method 

involves collection of data as an attempt to examine the 

situation in order to establish the norm and to predict what will 
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happen under same circumstances.  

This research design was selected as it can be used to assess 

the characteristics of individuals or groups of physical 

environments such as teachers of particular schools. The study 

used this method in gathering data and information towards the 

development of a competency management program for TLE, 

geared of enhancing the instructional performance of TLE 

teachers in the Province of Batangas. 

A researcher–constructed questionnaire was utilized in this 

study to gather important data relative to the study. To 

substantiate the data gathered, the researcher also conducted 

interviews and focus group discussion. 

Subjects of the Study: 

The respondents of the study were 284 TLE teachers from 

selected secondary schools in the Province of Batangas. These 

respondents were chosen through stratified random sampling. 

Moreover, to arrive at the actual number of respondents, the 

sample size determination formula was used at 0.5 level of 

significance. In order to validate the instrument of this study, a 

pilot run was conducted involving 20 teachers who are not part 

of the actual study. 

Data Gathering Instrument: 

The study utilized a research-made questionnaire, as main 

gathering tool. Interviews and focused group discussion (FGD) 

were done to substantiate relevant findings. Unstructured 

questions for the interview were used to guide the researcher in 

getting additional information while the FGD agenda was used 

to provide direction during the FGD. 

Questionnaire: The survey questionnaire was developed in 

fidelity to the specific objectives stated as reasons for 

constructing the study. It was based on the concepts and related 

studies as inputs to the instrument. 

Construction: The instrument was used to answer the 

research objectives related to the level of competencies of TLE 

junior high school teachers and their competency needs in 

teaching specialization courses of TLE. The questionnaire 

consisted of three parts. The first part focuses on the personal 

and professional characteristics of TLE teachers, including age, 

sex, are of specialization, number of years in teaching, highest 

educational attainment, seminars and trainings attended, and 

number of completed and presented researches. The second part 

includes the level of competencies along the four areas: home 

economics, agri-fishery arts, information, and communications 

technology ang industrial arts. The last part involves the 

competencies of TLE teachers. 

Validation: Experts in the field of research were requested to 

evaluate, in independent rounds, if the questionnaire has theory, 

construction or content validity. The results of the validation 

were incorporated in the final design of the instrument. 

Also, a reliability test was conducted to ensure the reliability 

of the instrument. Cronbach's alpha was used for this purpose. 

Results of the test showed high reliability and internal 

consistency with values ranging from 0.8102 to 0.9841 which 

meant good to excellent reliability and consistency.  

Administration: Necessary permits were acquired by the 

researcher in order to distribute the questionnaires, as well as to 

conduct interviews and Focus Group Discussion. Permits were 

secured from various offices in order to follow the protocols of 

research and instrument distribution in DepEd Batangas. The 

respondents were asked to answer the questionnaire after 

permission was granted. The responses were kept confidential; 

Data Privacy Act was also strictly followed in the use of 

information given by the respondents. The respondents were 

also guided in cases where they need additional explanations 

related to the items given in the questionnaire.  

A week was given to the respondents in order for them to 

analyze the items carefully. Follow-ups were made as 

necessary, while still ensuring that no pressure was given to the 

respondents. After the allotted time, retrieval was done ensuring 

100% retrieval rate. 

Scoring of Responses: A four-point scale was used to score 

responses to the questionnaire items. The range and verbal 

interpretations are as follow: 

 

Option   Scale/Range       Verbal Interpretations 

4    3.50 – 4.00     Greatly Manifested/Very Competent 

3    2.50– 3.49     Moderately Manifested/          

                                     Moderately Competent 

2    1.50 – 2.49     Slightly Manifested/  

                                    Slightly Competent 

1   1.00 – 1.49     Least Manifested/Least Competent 

 

Interview. Unstructured interview were conducted to add 

necessary information to the data obtained from the 

questionnaire. There were five questions answered by teachers 

and heads to assess the level of competencies of TLE teachers 

in order to identify the competency needs in teaching 

specialization courses. The interviews were done after the 

retrieval of the questionnaires. A total of 55 teachers were 

interviewed, and their responses were recorded and provided 

support to the quantitative data. 

Focus Group Discussion. This was conducted among the 

respondents to verify the responses obtained from the research 

instrument. Selected public secondary TLE junior high school 

teachers were invited to serve as discussants on matters 

regarding the level of competencies of TLE junior high school 

teachers, and the competency needs in teaching specialization 

courses of TLE. The FGD agenda were developed to facilitate 

the flow of group discussion. TLE teachers had insightful 

conversations regarding the issues and concerns in TLE 

instruction. The FGD took place on December 10, 2020, via 

google meet. 

Assessing the level of competencies of TLE junior high 

school teachers in teaching specialization courses was at the 

core of the discussion. Issues and concerns regarding the 

attainment of learner’s National Certificate I and II were also 

discussed. The group shared some of the issues and concerns in 

their respective schools, as well as the responsibilities that they 

undertake.  

Data Gathering Procedure: 

Prior to any data gathering activity, an initial permit from the 

Schools Division Superintendent was solicited. Afterwards, the 

researcher asked permission from the principals of the target 

schools. Upon securing the necessary permission, the 
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researcher started to distribute the questionnaire to the 

respondents. The distribution of questionnaires was done 

according to the date and time agreed by the researcher and the 

administrators. The data gathered were tabulated for statistical 

treatment. 

The interview was done through a face-to-face encounter to 

solicit new ideas from the interviewees using guidelines to 

ensure that the same general ideas were generated. The 

questions were prepared beforehand, and all the responses were 

recorded. The interviews were done in separate instances. On 

the other hand, the Focus Group Discussion was done at a pre-

determined time and place. The discussions were facilitated by 

the researcher and the ideas were recorded to ensure complete 

capturing of ideas. The topics for discussion were prepared 

before the FGD and the discussants were made aware of the 

objectives of the study, as well as the recording of the 

discussion to verify gathered information. 

Statistical Treatment of Data: 

The data gathered were tabulated, analyzed, and interpreted 

using the following statistical tools: 

Frequency Count. This was used to determine the 

distribution of responses in terms of personal and professional 

characteristics with their corresponding categories for each 

profile.  

Percentage. This was used to determine the weight of certain 

profile variables to the totality of the responses. 

Weighted Mean. This was used to measure the degree or 

level of responses in each item.  

Chi-Square Test. This was used to test the relationship 

between the personal and professional characteristics of TLE 

teachers and their profile variables. 

4. Results and Discussion 

This study assessed the level of competency of TLE teachers 

relative to their instructional performance in accordance with 

the prescribed TESDA regulation. Likewise, it described the 

personal and professional characteristics of TLE teachers and 

determined the competencies along the four areas of TLE: 

Home Economics, Industrial Arts, Information and 

Communications Technology and Agri-Fishery Arts.  

It also measured the level of competencies of TLE teachers 

in terms of knowledge of content within and across curriculum 

teaching areas, strategies and methods, classroom management, 

integration of ICT, and assessment and evaluation. 

Furthermore, it tested whether there was a significant 

relationship in the level of competencies of TLE teachers and 

their profile variables. 

The study utilized the descriptive research design, with a 

researcher-made questionnaire as primary data gathering 

instrument. Quantitative results are supported by interview and 

focus group discussion. A total of 284 TLE teachers from the 

Province of Batangas served as respondents. 

After a careful and thorough analysis of the gathered data, 

this study yielded these salient findings: 

1. Profile of the TLE Teachers  

The profile of TLE teachers in terms of age, sex, 

specialization, years in teaching, highest educational 

attainment, seminars attended, and research productivity was 

determined in this study. 

1.1. Age. Majority of the respondents are 36 years old or 

older, comprising 58.45% of the TLE teachers. Only 24.65% 

are 26-35 years old, while those who are 25 years old or 

younger comprise 16.9% of the population. 

1.2. Sex. A great majority of the respondents (246 or 86.62%) 

are female while only 38 or 13.38% are male teachers, showing 

how female teachers greatly outnumber their male counterparts. 

1.3 Area of specialization. There are 186 Home Economics 

majors, 42 Industrial Arts majors and 38 Information and 

Communications Technology, and 18 Agri-Fishery Arts majors 

among the respondents. 

1.4. Number of years teaching. In terms of length of service, 

141 respondents have served for less than 10 years, 85 

respondents have served for 10 to 19 years already, and 58 

respondents have served for 20 years or more. This shows that 

the majority of TLE teachers in Batangas are still relatively 

young in the field. 

1.5 Highest Educational Attainment. Out of the 284 

respondents, 172 have finished their Baccalaureate degree and 

112 respondents have advanced degrees. Advanced degrees 

include those with Masters’ and Doctorate Degrees showing 

that very few TLE teachers have engaged in post-graduate 

studies. 

1.6. Seminars and Training attended. Majority of the 

respondents or 55.99% have attended six to eight seminars 

while 29.58% have attended less than five seminars. There were 

also only 41 respondents or 14.44% who claimed to be very 

active in participating in seminars and trainings as they have 

attended nine or more seminars. 

1.7. Number of Completed and Presented Researches. 

Majority or 187 of the respondents (65-85) have presented at 

most one research. There are 97 respondents (34.15%) have 

experienced presenting research work twice or more.  

2. Respondents’ Level of Competencies on the Four Areas of 

TLE 

The TLE teachers’ level of competencies in Home 

Economics, Industrial Arts, Agri-Fishery Arts and Information 

and Communications Technology was assessed in this study. 

2.1. Home Economics. Competencies relative to Home 

Economics are greatly manifested by the respondents. Further 

analysis revealed that respondents show great manifestations in 

terms of improving attitudes toward home economics which got 

the highest mean value. 

2.2. Industrial Arts. Competencies related to Industrial Arts 

are also greatly manifested by teachers. The analysis showed 

that the respondents greatly manifest practices on basic 

housekeeping procedures, observation of safety precaution in 

doing work, reading and following instructions before using 

any equipment.   

2.3. Agri-Fishery Arts. Competencies related to Agri-Fishery 

arts are moderately manifested by the respondents. Specifically, 

they observe the 5C’s principle in their work area, determine 

areas of concern for safety measures, and apply appropriate 

safety measures in the workplace. 

2.4. Information and Communications Technology. 
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Competencies relative to Information and Communications 

Technology are moderately manifested by the respondents. 

Generally, teachers use computers to collect and communicate 

information to students, colleagues, and parents. 

3. Competencies of TLE teachers  

The study also assessed the competencies of TLE teachers 

along five areas. 

3.1. Knowledge of content within and across curriculum 

teaching areas. TLE teachers were found to be very competent 

in terms of knowledge of content within and across curriculum 

teaching areas. Having the highest assessment was their skills 

in motivating learners to create and establish connections 

between topics. 

3.2. Strategies and Methods. In terms of strategies and 

methods, it was revealed that the respondents are very 

competent, especially in encouraging students to articulate 

thoughts and ideas clearly and effectively.  

3.3. Classroom Management. The data revealed that the 

respondents are very competent when it comes to maintaining 

a safe and orderly classroom that facilitates student learning, as 

well as in managing student behavior positively through 

effective communication to defuse and deescalate disruptive or 

dangerous behavior. 

3.4. Integration of ICT. The analysis showed that the 

respondents are very competent in terms of ICT integration. It 

was seen that they integrate technology into their instruction to 

maximize student learning.  

3.5. Assessment and Evaluation. In terms of assessment, the 

respondents were found to be very competent, especially in 

monitoring student progress toward instructional goals, and 

reporting assessment results for school-level analysis, 

evaluation, and decision-making.  

4. Relationship in the level of competencies of TLE teachers 

and their profile variables 

There are no significant relationship between the 

respondents’ age and sex. The level of competencies on 

knowledge of content within and across curriculum teaching 

areas, strategies and methods, classroom management, 

integration of ICT, and evaluation and assessment. There are 

significant relationship between their area of specialization and 

strategies and method, classroom management, integration of 

ICT, and evaluation and assessment.  

Similarly, significant relationships are established between 

respondents’ number of years of teaching experience and their 

knowledge of content within and across curriculum teaching 

areas, strategies and methods, classroom management, 

integration of ICT, and evaluation and assessment. However, 

there are no significant relationship between the respondents’ 

highest educational attainment and their knowledge of content 

within and across curriculum teaching areas, strategies and 

methods, classroom management. 

Significant relationship were seen between the teachers’ 

highest educational attainment and their integration of ICT. 

Significant relationship were also observed between the number 

of seminars and trainings attended and their strategies and 

methods, classroom management, integration of ICT, and 

evaluation and assessment.  

Lastly, there was a significant relationship between the 

respondents’ number of completed and presented researches 

and their knowledge of content within and across curriculum 

teaching areas, classroom management, integration of ICT and 

evaluation and assessment. 

5. Competency needs of TLE teachers.  

Analysis yielded that there is a need to strengthen the 

teachers’ skills in applying a range of teaching strategies 

through LAC sessions. Teachers also need to attend different 

TLE-focused seminars and trainings to develop competencies 

in teaching TLE. Improving TLE teachers’ ICT skills to address 

learning goals for daily lesson integration was also found to be 

a need among teachers. 

There was also a need in terms of engaging faculty members 

in collegial coaching to brainstorm on best teaching 

methodologies, supporting TLE teachers by transforming weak 

areas into strengths through technical assistance, and equipping 

laboratory rooms with complete tools, equipment and 

paraphernalia for each course offered.  

6. Competency Management Program for TLE teachers 

As a result of the key findings, the researcher proposed a 

competency management program specifically for TLE 

teachers. This program has three major activities, all geared 

towards the enhancement of competencies of TLE teachers. The 

program is designed for TLE teachers in Batangas, and focuses 

on improving their capacities on research, ICT integration, and 

participation in professional development activities. 

This below tables presents the data gathered in the study. 
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Figure 1 presents the inter connection of the theories cited to 

form the study’s Theoretical Framework. 

 

 
Fig. 1.  Theoretical framework 

 

Figure 1 presents the Theoretical Framework of the study, 

anchored on the Competence Motivation Theory, Path Goal 

Theory, and Prosser and Quigley Theory. The Competence 

Motivation Theory was used in the study as it relates to the 

variables concerning teacher competencies which serve as the 

core of the present work. Path-Goal Theory supported the 

management side of the study, while the Theory posted by 

Prosser and Quigley cover the specific content of the study, that 

is, Technology and Livelihood Education. 

Through these theories, all aspects of the study were fully 

substantiated and grounded on scholarly insights. These guided 

the researcher in designing the study’s output, which is the 

competency management program for TLE teachers. 

Figure 2 shows the conceptual paradigm that guided the 

conduct of the study. 

 

 
Fig. 2.  Conceptual paradigm on the competency management program for 

TLE teachers 

 

The Input-Environment-Outcome (IEO) model was used to 

visualize the flow of the research work. The input box shows 

items including professional and personal characteristics of the 

respondents. These includes age, sex, area of specialization, 

number of years teaching, highest educational attainment, 

seminars and trainings, and number of completed and presented 

research. It also includes the level of competencies in terms of 

competency in teaching TLE in specialization and exploratory 

courses, knowledge of content within across curriculum, 

strategies and methods, classroom management, integration of 

ICT, assessment, and evaluation.  
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The second box presents the competency needs of TLE 

teachers in teaching specialization subjects: Home Economics, 

ICT, Agri-Fishery Arts and Industrial Arts. This point to the 

third box which offers the output of the study. The arrows from 

the input box pointing towards the other two boxes signify the 

relationship which may directly influence the outcome of the 

research work. 

5. Summary 

This study assessed the level of competency of TLE teachers 

relative to their instructional performance in accordance with 

the prescribed TESDA regulation. Likewise, it described the 

personal and professional characteristics of TLE teachers and 

determined the competencies along the four areas of TLE: 

Home Economics, Industrial Arts, Information and 

Communications Technology and Agri-Fishery Arts.  

It also measured the level of competencies of TLE teachers 

in terms of knowledge of content within and across curriculum 

teaching areas, strategies and methods, classroom management, 

integration of ICT, and assessment and evaluation. 

Furthermore, it tested whether there was a significant 

relationship in the level of competencies of TLE teachers and 

their profile variables. 

The study utilized the descriptive research design, with a 

researcher-made questionnaire as primary data gathering 

instrument. Quantitative results are supported by interview and 

focus group discussion. A total of 284 TLE teachers from the 

Province of Batangas served as respondents. 

After a careful and thorough analysis of the gathered data, 

this study yielded these salient findings: 

1. Profile of the TLE Teachers  

The profile of TLE teachers in terms of age, sex, 

specialization, years in teaching, highest educational 

attainment, seminars attended, and research productivity was 

determined in this study. 

1.1. Age. Majority of the respondents are 36 years old or 

older, comprising 58.45% of the TLE teachers. Only 24.65% 

are 26-35 years old, while those who are 25 years old or 

younger comprise 16.9% of the population. 

1.2. Sex. A great majority of the respondents (246 or 86.62%) 

are female while only 38 or 13.38% are male teachers, showing 

how female teachers greatly outnumber their male counterparts. 

1.3 Area of specialization. There are 186 Home Economics 

majors, 42 Industrial Arts majors and 38 Information and 

Communications Technology, and 18 Agri-Fishery Arts majors 

among the respondents. 

1.4. Number of years teaching. In terms of length of service, 

141 respondents have served for less than 10 years, 85 

respondents have served for 10 to 19 years already, and 58 

respondents have served for 20 years or more. This shows that 

the majority of TLE teachers in Batangas are still relatively 

young in the field. 

1.5 Highest Educational Attainment. Out of the 284 

respondents, 172 have finished their Baccalaureate degree and 

112 respondents have advanced degrees. Advanced degrees 

include those with Masters’ and Doctorate Degrees showing 

that very few TLE teachers have engaged in post-graduate 

studies. 

1.6. Seminars and Training attended. Majority of the 

respondents or 55.99% have attended six to eight seminars 

while 29.58% have attended less than five seminars. There were 

also only 41 respondents or 14.44% who claimed to be very 

active in participating in seminars and trainings as they have 

attended nine or more seminars. 

1.7. Number of Completed and Presented Researches. 

Majority or 187 of the respondents (65-85) have presented at 

most one research. There are 97 respondents (34.15%) have 

experienced presenting research work twice or more.  

2. Respondents’ Level of Competencies on the Four Areas of 

TLE 

The TLE teachers’ level of competencies in Home 

Economics, Industrial Arts, Agri-Fishery Arts and Information 

and Communications Technology was assessed in this study. 

2.1. Home Economics. Competencies relative to Home 

Economics are greatly manifested by the respondents. Further 

analysis revealed that respondents show great manifestations in 

terms of improving attitudes toward home economics which got 

the highest mean value. 

2.2. Industrial Arts. Competencies related to Industrial Arts 

are also greatly manifested by teachers. The analysis showed 

that the respondents greatly manifest practices on basic 

housekeeping procedures, observation of safety precaution in 

doing work, reading and following instructions before using 

any equipment.   

2.3. Agri-Fishery Arts. Competencies related to Agri-Fishery 

arts are moderately manifested by the respondents. Specifically, 

they observe the 5C’s principle in their work area, determine 

areas of concern for safety measures, and apply appropriate 

safety measures in the workplace. 

2.4. Information and Communications Technology. 

Competencies relative to Information and Communications 

Technology are moderately manifested by the respondents. 

Generally, teachers use computers to collect and communicate 

information to students, colleagues, and parents. 

3. Competencies of TLE teachers  

The study also assessed the competencies of TLE teachers 

along five areas. 

3.1. Knowledge of content within and across curriculum 

teaching areas. TLE teachers were found to be very competent 

in terms of knowledge of content within and across curriculum 

teaching areas. Having the highest assessment was their skills 

in motivating learners to create and establish connections 

between topics. 

3.2. Strategies and Methods. In terms of strategies and 

methods, it was revealed that the respondents are very 

competent, especially in encouraging students to articulate 

thoughts and ideas clearly and effectively.  

3.3. Classroom Management. The data revealed that the 

respondents are very competent when it comes to maintaining 

a safe and orderly classroom that facilitates student learning, as 

well as in managing student behavior positively through 

effective communication to defuse and deescalate disruptive or 

dangerous behavior. 

3.4. Integration of ICT. The analysis showed that the 
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respondents are very competent in terms of ICT integration. It 

was seen that they integrate technology into their instruction to 

maximize student learning.  

3.5. Assessment and Evaluation. In terms of assessment, the 

respondents were found to be very competent, especially in 

monitoring student progress toward instructional goals, and 

reporting assessment results for school-level analysis, 

evaluation, and decision-making.  

4. Relationship in the level of competencies of TLE teachers 

and their profile variables 

There are no significant relationship between the 

respondents’ age and sex. The level of competencies on 

knowledge of content within and across curriculum teaching 

areas, strategies and methods, classroom management, 

integration of ICT, and evaluation and assessment. There are 

significant relationship between their area of specialization and 

strategies and method, classroom management, integration of 

ICT, and evaluation and assessment.  

Similarly, significant relationships are established between 

respondents’ number of years of teaching experience and their 

knowledge of content within and across curriculum teaching 

areas, strategies and methods, classroom management, 

integration of ICT, and evaluation and assessment. However, 

there are no significant relationship between the respondents’ 

highest educational attainment and their knowledge of content 

within and across curriculum teaching areas, strategies and 

methods, classroom management. 

Significant relationship were seen between the teachers’ 

highest educational attainment and their integration of ICT. 

Significant relationship were also observed between the number 

of seminars and trainings attended and their strategies and 

methods, classroom management, integration of ICT, and 

evaluation and assessment.  

Lastly, there was a significant relationship between the 

respondents’ number of completed and presented researches 

and their knowledge of content within and across curriculum 

teaching areas, classroom management, integration of ICT and 

evaluation and assessment. 

5. Competency needs of TLE teachers.  

Analysis yielded that there is a need to strengthen the 

teachers’ skills in applying a range of teaching strategies 

through LAC sessions. Teachers also need to attend different 

TLE-focused seminars and trainings to develop competencies 

in teaching TLE. Improving TLE teachers’ ICT skills to address 

learning goals for daily lesson integration was also found to be 

a need among teachers. 

There was also a need in terms of engaging faculty members 

in collegial coaching to brainstorm on best teaching 

methodologies, supporting TLE teachers by transforming weak 

areas into strengths through technical assistance, and equipping 

laboratory rooms with complete tools, equipment and 

paraphernalia for each course offered.  

6. Competency Management Program for TLE teachers 

As a result of the key findings, the researcher proposed a 

competency management program specifically for TLE 

teachers. This program has three major activities, all geared 

towards the enhancement of competencies of TLE teachers. The 

program is designed for TLE teachers in Batangas, and focuses 

on improving their capacities on research, ICT integration, and 

participation in professional development activities.  

6. Conclusions 

In light of the findings of this study, the following 

conclusions were drawn. 

1. Majority of the TLE teachers are over 35 years old, 

female, Home Economics majors, teaching for less than 

10 years and baccalaureate degree holders. Most of them 

have attended six to eight seminars and have completed 

and presented only one research study. 

2. The TLE teachers greatly manifest competencies in Home 

Economics, and Industrial Arts, while they moderately 

manifest competencies related to Agri-Fishery Arts and 

Information and Communications Technology. 

3. Teachers are generally very competent in terms of 

knowledge of content within and across curriculum 

teaching areas, use of strategies and methods, classroom 

management, ICT integration, and assessment and 

evaluation. 

4. Age and sex did not show any association with the 

teachers’ level of competencies. On the other hand, a 

significant relationship exists between the teachers’ area 

of specialization and teaching experience and their level 

of competencies across the areas of TLE. Only strategies 

and methods are not related with research productivity, 

while ICT integration and assessment and evaluation are 

significantly related with their highest educational 

attainment. 

5. Teachers need to strengthen their skills in applying a 

range of teaching strategies through LAC sessions, attend 

more TLE-focused training and seminars, and improve 

their ICT skills for daily lesson integration.  

6. A competency management program with three major 

activities was prepared to enhance the level of 

competencies of TLE teachers in the Province of 

Batangas. 

7. Recommendations 

Based on the findings and the conclusions drawn, the 

following recommendations are offered by the researcher: 

1. The TLE teachers and the school administrators should 

have a goal-oriented action in attaining proficiency 

through integrative and collaborative activities as part of 

the competency management program. 

2. The TLE teachers and the school administrators should 

inclusively create equal opportunities for everyone to tap 

their knowledge bases and resources. 

3. The proposed competency management program may be 

tried out to test the usefulness of its implementation. 

4. Similar researches in other learning areas may be done to 

further validate and strengthen the findings of this study. 
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